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Coffee teacher notes:
Going out for coffee has become a favourite social pastime for thousands
of people in Australia and New Zealand. Coffee is the most widely traded
commodity in the world after oil and it is also the most widely consumed
beverage. Instant or ground, coffee is a profitable business for the four corporations that control half the global trade.
According to legend, coffee originated from Ethiopia, where mystics noted
the heightened energy levels their goats were experiencing when eating
the cherries of coffee bushes. The Ethiopian monks discovered that chewing coffee cherries themselves gave them an energy boost which enabled
them to read their scriptures late into the night.
Originally, coffee cherries were either eaten whole or crushed and mixed
with fats and rolled into balls for food. By the 13th century, coffee made from
the roasted and ground beans had become a popular drink in the Middle
East. Coffee was soon introduced to Europe and the first coffee house in
England was opened in 1637.
Although attempts were made to restrict the cultivation of coffee, by the
15th century, coffee plants were being cultivated in Persia, Egypt, Turkey
and North Africa. Today about 25 million farmers around the world are dependent on the coffee industry in developing countries like Brazil, Indonesia,
Vietnam, Ethiopia and Costa Rica. Plummeting prices in recent years have
spelt disaster for many farmers and their families, leaving them unable to
afford adequate food, education and medicine. Typically less than 3 cents
from a $3 cappuccino goes to the farmer who grew the coffee. At times
prices have fallen so low that farmers have been unable to cover their production costs. Many end up abandoning their coffee farms; some migrate
to urban slums and in extreme circumstances some farmers turn to drug
cultivation as a more lucrative alternative.
At the other end of the supply chain, the four giant coffee roasters (Nestle,
Kraft, Proctor and Gamble and Sara Lee) are earning huge profits. Their
market power allows them to force down the prices paid to coffee farmers. The price crisis is worsened by oversupply in the coffee industry. Poor
countries like Vietnam have been encouraged to produce coffee and cocoa for export by international financial organisations like the World Bank.
Vietnam’s coffee production was minimal fifteen years ago, but it is now the
second largest coffee producer in the world, after Brazil.
Since May 2010, international coffee prices have been increasing, reaching
a 14 year high, sending troubling waves throughout the coffee world, from
farmers to consumers. The rise in price has been caused by a low harvest
due to inconsistent rainfall and a lack of investment in new coffee plants.
It’s a difficult issue: old trees produce less fruit, but new plants are expensive.
Increased demand for high quality Arabica coffee beans from the consumer end has also driven the price up.

Photo credits:
R2,3,4,12

photos courtesy of Fairtrade
International and partners.
R6,7,8
courtesy of Wild Bean Café.

Fairtrade Foundation
www.fairtrade.org.uk

New Zealand Coffee
Roasters Assosiation
www.nzcra.co.nz

Fairtrade has been working with farmers, coffee experts and businesses to
create stability and long-term sustainability in the coffee supply chain, meeting the needs of small-scale farmers and ensuring healthy supply chains for
traders and roasters.

National Geographic
www.nationalgeographic.com
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The following lesson ideas, plans and resources are linked to the New Zealand English national curriculum, Level 3-4. However, the lessons can be adapted to suit a number of ages, levels, abilities
and subjects.
Below are a series of possible activities and projects that you can do over Fair Trade Fortnight or incorporate into your long term plans over the year. They are intended to be taught individually and
not as a cohesive scheme, but the ideas and resources are changeable to allow you to choose
which best suit your class or students. Each option focuses on a different English language skill: creative writing, report writing and speaking and listening through debate.

Option One: Imagine

Students learn about the coffee trade and fair trade through reading case studies and watching
short films and consolidate understanding through original and creative writing exercises.

option 1

Lesson 1

achievement
objectives
Level 3 English: Speaking,
Writing and Presenting
Ideas: Select, form and communicate ideas on a range of
topics
Level 4 English: Speaking,
Writing and Presenting
Ideas: Select, develop and
communicate ideas on a range
of topics

Lesson 2

Level 3 English: Listening,
Reading and Viewing
Ideas: Show a developing understanding of ideas within,
across and beyond texts.

Level 4 English: Listening, Reading and Viewing
Ideas: show an increasing understanding of ideas within,
across and beyond texts.

learning
outcomes

key
competencies

• Forms and expresses ideas
and information with increased clarity, drawing on a
range of sources

Relating to Others;

• Ideas suggest awareness of
a range of dimensions or viewpoints

Thinking;

Participating and
Communicating;

Using
language,
symbols and texts

• Forms and communicates
ideas and information clearly,
drawing on a range of sources
• Starts to make connections
by thinking about underlying
ideas in and between texts

Using language,
symbols and texts;
Relating to Others

• Makes and supports inferences from texts with increasing independence
• Makes connections by thinking about underlying ideas
within and between texts from
a range of contexts
• Makes and supports inferences from texts with increasing independence
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option 1

Lesson 3

achievement
objectives

learning
outcomes

key
competencies

Level 3 English: Listening, Reading
and Viewing

• Starts to make connections
by thinking about underlying
ideas in and between texts

Using language,
symbols and texts;

Ideas: Show a developing understanding of ideas within, across
and beyond texts.

Relating to Others;
• Makes connections by thinking about underlying ideas
within and between texts from
a range of contexts

Managing self

Level 3 English: Speaking,
Writing and Presenting

• Conveys and sustains personal voice where appropriate

Using language,
symbols and texts;

Purposes and audiences: show a
developing understanding of how
to shape texts for different purposes and audiences.
Ideas: select, form and communicate ideas on a range of topics
Language features: use language
features appropriately, showing a
developing understanding of their
effects
Structure: organise texts, using a
range of appropriate structures.

• Forms and expresses ideas
and information clearly, drawing on a range of sources

Relating to Others;

Level 4 English: Listening, Reading
and Viewing
Ideas: show an increasing understanding of ideas within, across
and beyond texts.
Lesson 4

Level 4 English: Speaking,
Writing and Presenting
Purposes and audiences: show an
increasing understanding of how
to shape texts for different purposes and audiences.
Ideas: select, develop and communicate ideas on a range of
topics
Language features: Use a range
of language features appropriately, showing an increasing understanding of their effects.
Structure: organise texts, using a
range of appropriate structures.

• Uses a range of vocabulary to
communicate meaning
• Organises and sequences
ideas and information with increasing confidence
• Constructs texts that show
an awareness of purpose and
audience through deliberate
choice of content, language
and text form
• Uses a range of vocabulary to
communicate precise meaning
• Organises and sequences
ideas and information for a particular purpose or effect

Managing self
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Lesson one
Introduction - introduce the notion of childhood. Put the word ‘kids’ or
‘childhood’ in the middle of the board and ask students to come up with
words, ideas, colours and feelings that denote and connote childhood for
them. Accept all answers. Now introduce the idea that childhood can be
very different for children depending on their circumstance, like living in a
poor country for example. Brainstorm / Venn diagram similarities and differences students expect in someone of the same age in Uganda, India, Brazil
etc. Choose one country; pick one that they will be able to relate to, e.g.
South Africa after the Football World Cup or India after the Commonwealth
Games.
Development - Using Resource 1 ‘A Typical Day’ get students to list every-

thing that they do on a typical or average day. From: how and when they
get up, what they eat throughout the day, what they wear, how they ‘hang
out’ and what they do in their spare time to what time they go to bed and if
they share their room with others. On the other side of the table, they should
write what they think a typical day would look like of a child their age that
lives in Africa. Discuss why that might be the case and what pressures or expectations are of (i) children living here and (ii) children living in poverty.

Main - Read Resource 2 ‘A kid’s view from Ethiopia’ coffee case study with

the class. Get each student to identify one similarity or difference between
their daily life and Yusuf’s. Students could tick any correct predictions they
made on their tables. Students should write a diary entry or letter to a pen
pal writing about their day as a child of a coffee farmer. Students can use
elements from Yusuf’s story, but should come up with their own ideas from
their tables. Aim for 500 words / 1 page of writing to develop the different
elements.

Plenary - Students could read aloud extracts from their creative writing.
Feedback how they feel learning about and writing about a child living in
poverty.

learning objectives

• Forms and expresses ideas
and information with increased clarity, drawing on a
range of sources
• Ideas suggest awareness
of a range of dimensions or
viewpoints
• Forms and communicates
ideas and information clearly, drawing on a range of
sources

equipment needed

Resource 1 and 2
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Lesson two
Introduction - Play ‘Building a Tower’ game, or some activity that illustrates

unfairness. Divide the class into teams. Give half of the teams at least one
newspaper and a roll of sellotape. Give the other teams a pile of straws, 3
small pieces of sellotape and a pair of scissors. Ask the teams to construct
the highest freestanding tower they can in 5mins. Halfway through introduce
the rule that the straw team may only use straws half the length of the original
ones.

• Feedback: get students to reflect on the challenge and how it made them
feel. After, discuss with them that 1. Two teams started with unequal resources, like richer countries that have access to technology and communication
systems giving them an advantage. 2. Rules – rules are weighted in favour of
the winning team, as per reality, existing trade rules benefit richer countries
and are often disadvantageous to poorer economies.

Development - Read Resource 3 ‘Gumutindo Co-op, Uganda’ and then

watch Chapter 3 on the Watch it! DVD (can also be viewed on www.youtube.com/FairtradeANZ). Discuss who is involved in the coffee process, the
type of environment coffee is grown in and the positive impact Fairtrade has
had on the farmers and their communities.

Main - Card sort activity. Group students into pairs: cut up and shuffle Resource 4 ‘The Coffee Process’ give each pair a set. Using their knowledge
from the case study and the DVD, students should try and put the coffee
process in the right order. After they have the process in the right order, get
them to illustrate the process, i.e. draw red cherries for the growing, green
beans laid out for the drying.

Plenary - What should coffee farmers be paid? If a cup of coffee costs $4

what would you pay the farmer? Get students to write in on a post-it note or
in their books, share with the class the different figures, but do not reveal how
of a $4 coffee is actually made up of coffee costs. Students could research
this for homework.

learning objectives

• Starts to make connections
by thinking about underlying
ideas in and between texts
• Makes and supports inferences from texts with increasing independence
• Makes connections by
thinking about underlying
ideas within and between
texts from a range of contexts
• Makes and supports inferences from texts with increasing independence

equipment needed

newspaper, sellotape, scissors, straws, Resource 3, Resource 4, Watch It! DVD.
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Lesson three
Introduction - Recap what each student thought a coffee farmer should

get paid (from last lesson). Show them Resource 5 OHT – the Arabica coffee
Fairtrade Price v New York price chart. Discuss any reactions or questions with
the students. Can they come up with any reasons why the prices fluctuate
so much? Tell them a few traders in New York manipulate the price which
depends on weather, droughts, how much coffee has been produced and
which regions have produced it. Does this seem fair? Alternative charts are
available to demonstrate the breakdown of the cost of making a flat white:
check out
http://theshot.coffeeratings.com/2010/05/coffee-prices-social-politics/.

Development - Read resource 6: A story of coffee.’ and discuss the following talking points:
1.
2.
3.
4.

Who is involved in the coffee process?
What challenges are facing the coffee market?
How has Fairtrade addressed the issue?
What impact does Fairtrade have on the farmers and their
community?

Main - Students are to be assigned one type of person in the coffee supply

chain, imagine they worked in that field then write an extended piece about
their life. Recap / introduce planning, drafting and editing stages with students. Writing possibilities: diary or letter entries (low ability), poem (middle
ability), short story (high ability). Different people students could write about
are: Fairtrade coffee farmer, conventional coffee farmer, coffee importer,
coffee roaster / company that uses all or some Fairtrade coffee. Refer to ‘Resource 7: the coffee people’ to guide students’ writing. Option: Watch Chapter 3 or 9 on The Watch It DVD for good visual overview of the coffee process.

Plenary - Feedback ideas / plans students have so far.

Lesson four: Understanding the coffee trade
Students should finish drafting their stories / creative writing pieces. Encourage them to be swapping their work for peer editing, drafting and improving.
Pieces can be typed up in an ICT room or completed for homework and
displayed around the room.

learning objectives

• Starts to make connections
by thinking about underlying
ideas in and between texts

• Makes connections by
thinking about underlying
ideas within and between
texts from a range of contexts

equipment needed

Resource 5, Resource 6,
Resource 7
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Option Two: Inform

Students are to research the coffee trade and the benefits of being part of the Fairtrade system
through reading articles, personal testimonies, reports and through watching documentaries finishing with a well-written article informing people of Fairtrade coffee. Allow 5 lessons.
•
Prior learning: Revise or introduce report writing. Key techniques used, layout, style etc

option 2

Lesson 1

achievement
objectives
Level 4 English: Listening,
Reading, Viewing
Purposes and audiences: Show
an increasing understanding of
how texts are shaped for different purposes and audiences.
Structure: Show an understanding of text structures

learning
outcomes

key
competencies

• Recognises and understands
how texts are constructed for a
range of purposes, audiences
and situations.

Relating to Others;

• Understands that the order
and organisation of words, sentences, paragraphs and images
contribute to and affect meaning in a range of texts;

Using
language,
symbols and texts

Participating and
Communicating;

• Identifies an increasing range
of text forms and recognises and
describes their characteristics
and conventions.
Lesson 2

Level 4 English: Listening,
Reading and Viewing
Purposes and audiences: Show
an increasing understanding of
how texts are shaped for different purposes and audiences.

• Recognises and understands
how texts are constructed for a
range of purposes, audiences
and situations;
• Identifies particular purposes,
audiences and situations;

Thinking;
Managing self;
Using
language,
symbols and texts

• Evaluates the reliability and
usefulness of text with increasing
confidence.
Lesson 3

Level 4 English: Speaking,
Writing, and Presenting
Ideas: Select, develop and
communicate ideas on a range
of topics.

• Forms and communicates
ideas and information clearly,
drawing on a range of sources;

Thinking;

• Adds or changes details and
comments to support ideas,
showing thoughtful selection in
the process;

Using
language,
symbols and texts

• Ideas show increasing awareness of a range of dimensions or
viewpoints.

Managing self;
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option 2

Lesson 4

learning
outcomes

key
competencies

• Constructs texts that show
an awareness of purpose and
audience through deliberate
choice of content, language
and text form.

Using language,
symbols and texts;

achievement
objectives
Level 4 English: Speaking, Writing
and Presenting
Purposes and audiences: show an
increasing understanding of how
to shape texts for different purposes and audiences.
Ideas: select, form and communicate ideas on a range of topics
Language features: use a range
of language features appropriately, showing an increasing understanding of their effects
Structure: organise texts, using a
range of appropriate structures.

Managing self

• Forms and communicates
ideas and information clearly,
drawing on a range of sources.
• Uses a wide range of strategies to self-monitor and self-correct spelling;
• Uses a range of text conventions, including grammatical
conventions, appropriately, effectively and with increasing
accuracy.
• Achieves some coherence
and wholeness when constructing texts.

As lesson 4
Lesson 5

As lesson 4

As lesson 4
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Lesson one
Introduction - Play ‘Building a Tower’ game, or some activity that illustrates

unfairness. Divide the class into teams. Give half of the teams at least one
newspaper and a roll of sellotape. Give the other teams a pile of straws, 3
small pieces of sellotape and a pair of scissors. Ask the teams to construct the
highest freestanding tower they can in 5mins. Halfway through introduce the
rule that the straw teams may only use straws half the length of the original
ones.

• Feedback: get students to reflect on the challenge and how it made them
feel. After, discuss with them that 1. The teams started with unequal resources, like richer countries that have access to technology, communication systems giving them an advantage. 2. Rules – rules are weighted in favour of the
winning team, as per reality, existing trade rules benefit richer countries and
are often disadvantageous to poorer economies.

Development - Inform students that they are going to learn about the cof-

fee industry and what role Fairtrade plays in reducing poverty of coffee farmers and their communities. Watch Chapter 9 of the Watch it! DVD (for more
comprehensive films on coffee trading, see page 13 for alternative films).
Pause throughout to get questions, to gather feedback and reactions and to
clarify any queries.

Main - Resource 8 ‘Film questions’. Students should answer the questions

about the film. These get the students to think analytically about the coffee
industry and the role that consumers have to play in helping coffee farmers
get a better deal.

Plenary - Go through answers with students.

lesson one
learning objectives

• Recognises and understands how texts are constructed for a range of
purposes, audiences and
situations.
• Understands that the order
and organisation of words,
sentences, paragraphs and
images contribute to and affect meaning in a range of
texts;
• Identifies an increasing
range of text forms and
recognises and describes
their characteristics and conventions.

equipment needed

newspapers,
sellotape,
straws, scissors, Watch It DVD,
Resource 8

p12

Lesson two
Introduction - Using Resource 4 ‘The Coffee Process’ assess students’ knowl-

edge by using the card-sort exercise. Cut up and give individual students or
pairs a set. Feedback student answers.

Main - Either photocopy resources or have access to an ICT suite. Using
Resource 9 for table and websites ideas, students should read and analyse
at least three pieces of literature on coffee and Fairtrade coffee farmers.
Choose from producer profiles, personal testimonies, case studies, reports
and general newspaper articles. Students should highlight interesting facts,
incidences of bias, key points of each article and record this data on the Resource 9 ‘Article’ handout or in their books.
Plenary - Individual work: list five benefits that Fairtrade has brought to farmers / producers and their communities. Pairs – share ideas. Whole class – create best five from all ideas. Students should be able to justify their decisions.

Other Resources •
•
•
•

•
•

Iqbal: A novel, Francesco D’Adamo, 2003
Brewing Justice: fair trade coffee, sustainability and survival, Daniel
Jaffee, 2007
Fair Trade Coffee: the prospects and pitfalls of market-driven social
justice, Gavin Fridell, 2007
Confronting the Coffee Crisis: fair trade, sustainable livelihoods and
ecosystems in Mexico and Central America, edited by Christopher
M Bacon et al, 2008
Javatrekker: dispatches from the world of fair trade coffee, Dean
Cycon, 2007
The impact of Fair Trade, edited by Ruerd Ruben, 2008

For relevant films, see page 13.

lesson two
learning objectives

• Recognises and
understands how texts are
constructed for a range of
purposes, audiences and situations;
• Identifies particular purposes, audiences and situations;
• Evaluates the reliability and
usefulness of text with increasing confidence.

equipment needed

Resource 4, Resource 9, photocopied articles / producer
profiles or access to an ICT
room.
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Lesson three
Introduction - Recap the class top five benefits that Fairtrade brought to
coffee farmers and their communities. Were there any negative aspects of
being a Fairtrade farmer?

Development - The Fairtrade System. Students should learn about the differ-

ent elements of the Fairtrade system. Using Resource 10 pair up the Fairtrade
Aim to the explanation and match the relevant example. Students should
either glue the correct sequence in their books or write it down.

Main - Students draft and begin writing an informative article on the impact
of Fairtrade on (i) farmers and their community, (ii) the global economy (iii)
consumers in Australia or New Zealand. These could be displayed around
the school, read out in assembly, or published on the school internet site as
a way of celebrating the work done as well as educating other students and
parents about Fairtrade.
Plenary - Share some initial ideas as a class.
Lesson four
Introduction - Recap key elements of writing to inform. Set up writing task

again.

Development - Students write the introduction to their article. Swap intro-

ductions with someone on their table or in their pair. Peer edit. Get students
to look for relevance of content, appropriateness of style, language choices,
as well as punctuation, spelling and grammar.

Main - Students continue to draft their article. Ensure peer and self-editing

happens throughout – provide dictionaries / thesauruses etc.

Lesson three
learning objectives

• Forms and communicates
ideas and information clearly, drawing on a range of
sources;
• Adds or changes details
and comments to support
ideas, showing thoughtful selection in the process;
• Ideas show increasing
awareness of a range of dimensions or viewpoints.

equipment needed

Resource 10, glue, scissors.

Lesson four
learning objectives

• Constructs texts that show
an awareness of purpose and
audience through deliberate
choice of content, language
and text form.
• Forms and communicates
ideas and information clearly, drawing on a range of
sources.

Plenary - Read aloud good examples of article writing. Could be from beginning, middle or end of article.

• Uses a wide range of strategies to self-monitor and selfcorrect spelling;

Lesson five

• Uses a range of text conventions, including grammatical conventions, appropriately, effectively and with
increasing accuracy.

Students should write up articles neatly or type them up on the computer.
Pictures, graphs or charts could be added to add impact to their writing.

Further viewing
If you have more time, or a higher ability class, try watching
Living with Coffee, Diane Abad-Vergara film or Black Gold: Wake up and
smell the coffee, A film by Nick and Marc Francis instead of the short films on
the Watch It DVD.

• Achieves some coherence
and wholeness when constructing texts.

equipment needed

dictionaries, thesauruses
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Option Three: Debate

Students will learn about the coffee process, the Fairtrade system and arguments against Fairtrade,
students take on the role of those in favour or opposed to fair trade and argue their points. A
good module for teaching and assessing students’ speaking and listening. Depending on ability
and depth of study, allow for 5-8 lessons.

option 3

Lesson 1

achievement
objectives
Level 4 English: Listening,
Reading and Viewing
Processes and strategies: integrate sources of information,
processes and strategies confidently to identify, form and express ideas.

Lesson 2

Level 4 English: Listening,
Reading and Viewing
Processes and strategies: integrate sources of information,
processes and strategies confidently to identify, form and express ideas.
Purposes and audiences: Show
an increasing understanding of
how texts are shaped for different purposes and audiences.
Structure: show an increasing
understanding of text structures.

Lesson 3-4

Level 4 English: Speaking, Writing, and Presenting
Processes and strategies: integrate sources of information,
processes and strategies confidently to identify, form and express ideas.

learning
outcomes

key
competencies

• Integrates sources of information and prior knowledge confidently to make sense of increasingly varied and complex texts.

Relating to Others;
Participating and
Communicating;
Thinking

• Monitors, self-evaluates, describes progress and articulates
learning with confidence.

Thinking;

• Recognises and understands
how texts are constructed for a
range of purposes, audiences
and situations.

Using
language,
symbols and texts;

• Understands that the order
and organisation of words, sentences, paragraphs and images
contribute to and affect meaning in a range of texts;

Managing self;

Relating to others;
Participating
contributing

and

• Identifies an increasing range
of text forms and recognises and
describes their characteristics
and conventions.
• Uses an increasing understanding of the connections between
oral, written and visual language
when creating texts.
• Forms and communicates
ideas and information clearly,
drawing on a range of sources;

Thinking;
Managing Self;
Participating
contributing;

and

Relating to others.
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option 3

Lessons 3-4
cont.

achievement
objectives
Ideas: Select, develop and
communicate ideas on a range
of topics.

learning
outcomes

key
competencies

• Adds or changes details and
comments to support ideas,
showing thoughtful selection in
the process;
• Ideas show increasing awareness of a range of dimensions or
viewpoint.

Lessons 5-8

Level 4 English: Speaking, Writing and Presenting
Processes and strategies: integrate sources of information,
processes and strategies confidently to identify, form and express ideas.
Purposes and audiences: show
an increasing understanding of
how to shape texts for different
purposes and audiences.
Ideas: select, form and communicate ideas on a range of
topics.
Language features: use a range
of language features appropriately, showing an increasing
understanding of their effects.
Structure: organise texts, using
a range of appropriate structures.

As above and:

Relating to others;

• Constructs texts that show an
awareness of purpose and audience through deliberate choice
of content, language and text
form;

Participating
contributing;

• Conveys and sustains personal
voice where appropriate.

Thinking;
Using
language,
symbols and texts;
Managing self

• Uses a range of oral, written and
visual features to create meaning
and effect and to sustain interest;
• Uses a range of vocabulary to
communicate precise meaning.
• Organises and sequences ideas
and information for a particular
purpose or effect.

and
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Lesson one
Introduction - (allow 20-30 mins) Play ‘Building a Tower’ game, or some
activity that illustrates unfairness. Divide the class into teams. Give half of the
teams at least one newspaper and a roll of sellotape. Give the other teams a
pile of straws, 3 small pieces of sellotape and a pair of scissors. Ask the teams
to construct the highest freestanding tower they can in 5 minutes. Halfway
through introduce the rule that the straw teams may only use straws half the
length of the original ones.
• Feedback: get students to reflect on the challenge and how it made them
feel. After, discuss with them that 1. The teams started with unequal resources, like richer countries that have access to technology, communication systems giving them an advantage. 2. Rules – rules are weighted in favour of the
winning team, as per in reality, existing trade rules benefit richer countries and
are often disadvantageous to poorer economies.

Development - (allow 10-15 mins) in small groups get students thinking about

the idea of fair and unfair trade. What does fair and unfair mean (drawing
on what learnt from game). How might this relate to trade, what are the
benefits to the current trading system etc? What do they think is needed to
make trade fair?

Main - In groups, students should think of and write down examples of unfair

treatment 1. At school, 2. At home, 3. In the world.

Plenary - Take feedback and discuss why there is inequality or unfairness

and what can be done / is being done to redress this.

lesson one
learning objectives

• Integrates sources of information and prior knowledge
confidently to make sense of
increasingly varied and complex texts.

equipment needed

newspapers, sellotape,
scissors, straws

p17

Lesson two
Introduction - Assess prior knowledge of coffee. Different ways could be:

Student lead Q&A session – the teacher asks the first question eg ‘what is
coffee?’, the student who answers it picks another student to ask the second
question, and so on until no more questions can be thought of; Coffee bingo
– have 2x3 or 3x3 grid and words associated with coffee written on the board
NB you will need three or so more words than can be fitted into the grid, call
out words at random, until one student has a full house – if more than one,
winner decide by getting the students to spell the words they have picked
until you reach a winner; Word association - write the word ‘coffee’ on the
board, get students to draw images, write adjectives etc for words associated with coffee.

Development - Give students Resource 4 ‘Coffee Production’ handout and
read through. Using the information on the sheet, get students to storyboard
or create a flow chart of the coffee production from farmer to consumer.
As part of the storyboard written component, ask students to consider how
much and what type of work is done in each stage. Next, get students to
guess how much each person involved gets paid and how much consumers
are being charged. Slowly reveal Resource 11 OHT.2 ‘What is it worth?’ and
go through with students. Discuss the charts: what do they notice about the
price Fairtrade offers? How would this improve the farmer’s standard of living
and help them fight their way out of poverty?

Main - Watch chapter 3 or 9 on the Watch It DVD for visual representation

on the coffee process. OR read the coffee case studies (Resources 2, 3 and
6). Gather feedback from students. Comments should cover 1. Geography
/ landscape, 2. Facilities, 3. Farming practices, compared to Aus / NZ, 4. Benefits to the community from the Fairtrade system.

Plenary - Get every student to name one thing they have learned in this

lesson two
learning objectives

• Monitors, self-evaluates,
describes progress and articulates learning with confidence.
• Recognises and understands how texts are constructed for a range of
purposes, audiences and
situations.

lesson.

• Understands that the order
and organisation of words,
sentences, paragraphs and
images contribute to and affect meaning in a range of
texts;
• Identifies an increasing
range of text forms and
recognises and describes
their characteristics and conventions.

equipment needed

resource 4, colouring pens or
pencils, resource 11, Watch It
DVD
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Lessons three & four
Spend two lessons teaching or revising debating. This debate will need three
teams. Introduce the debating topic. (For gifted and talented students you
could get them to come up with their own topics and research points for and
against.)

Lessons five to eight
Debate: “Does fair trade make a real difference in the fight against poverty?”
Students need to read through their team sheets and, using PEE (point, evidence, explanation) or a similar scaffold, work out the points they are going
to make, provide examples and detailed explanations. They will also need to
pre-empt counter arguments and prepare for rebuttal. They should be given
plenty of time to practise speaking in smaller groups. NB: debate covers issues raised on Adam Smith, Trade Justice Movement and Fairtrade websites.
• Possible extension activity: turn debating points into a persuasive letter to
your local MP demanding more is done to ensure global trade is fair or write
to the supermarkets in your area requesting more Fairtrade Certified products
on shelves.

Lessons three and four
learning objectives

• Uses an increasing understanding of the connections
between oral, written and visual language when creating
texts.
• Forms and communicates
ideas and information clearly, drawing on a range of
sources;
• Adds or changes details
and comments to support
ideas, showing thoughtful selection in the process;
• Ideas show increasing
awareness of a range of dimensions or viewpoint.

Lessons five to eight
learning objectives

As above and:
• Constructs texts that show
an awareness of purpose and
audience through deliberate
choice of content, language
and text form;
• Conveys and sustains personal voice where appropriate.
• Uses a range of oral, written
and visual features to create
meaning and effect and to
sustain interest;
• Uses a range of vocabulary to communicate precise
meaning.
• Organises and sequences
ideas and information for a
particular purpose or effect.

